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Teaching and Learning Policy 

 

 

Introduction 

 

At the Federation of Winklebury Infant and Junior Schools we believe that learning should be engaging and promote 

an enthusiasm and love of learning in all stakeholders.  We believe that through their learning experiences, children 

build resilience by taking risks, making mistakes and developing strategies to overcome difficulties and therefore 

experience success. Learning develops independent thinkers through opportunities for investigation and enquiry. 

Children are encouraged to be resourceful, to show initiative and to celebrate their own and each other’s 

achievements.  

 

As a school we work hard to make all children feel safe and secure within their learning environment, so that they are 

happy at school, and able to learn effectively.  We encourage children to take ownership of their learning and help 

them feel confident to take risks, make mistakes and demonstrate resilience in their learning.  Our school values 

underpin our commitment to the development of the holistic child, their well-being and the promotion of spiritual, 

moral, social and cultural education in order to prepare children for the opportunities and responsibilities of life in 

today’s ever-changing world.  

 

We believe that engaged learners, both adults and children, are constantly looking to develop and improve themselves 

through knowing what they have achieved, understanding their next steps and aspiring to be the best they can be.  We 

support children to achieve this, through a high-quality curriculum (cross reference Curriculum Policy) and effective 

feedback (cross reference Effective Feedback Policy). 

 

In our community of learners, we promote a sense of belonging and teamwork through developing effective, 

respectful relationships based on our school values.  

 

 

Aims 

 

We believe that high quality teaching and learning should aim to: 

• Promote equity and high aspiration for all, ensuring that every child, regardless of background, need or prior 

experience, is supported and challenged to believe in themselves, strive for improvement and achieve their 

best. 

• Create a safe, inclusive and respectful learning environment, where children feel valued, trusted and have a 

strong sense of belonging, treating others with empathy and kindness. 

• Teach children to identify, understand and regulate emotions, developing self-control. 

• Meet the needs of all learners through adaptive and inclusive practice, ensuring learning is meaningful, 

accessible and ambitious through effective differentiation, scaffolding and targeted support. 

• Inspire curiosity, engagement and a lifelong love of learning through interactive, inspiring and relevant 

learning experiences.  

• Secure strong foundations in learning, particularly in communication, oracy, reading, writing and 

mathematics, recognising their vital role in future success. 

• Encourage children to embrace challenge, showing perseverance and resilience when things go wrong, 

understanding that mistakes are how we learn. 

• Promote collaboration, co-operation and teamwork, enabling children to work with different people positively 

and respectfully.  

• Develop independence, nurturing the skills, organisation and confidence children need to manage their own 

learning. 

• Use assessment effectively to identify strengths, gaps in knowledge and next steps, informing responsive 

teaching that maximises progress for every child. 

• Support the development of the whole child, promoting pupils’ spiritual, moral, social, cultural, mental and 

physical well-being. 

• Develop children’s confidence to stand up for what they believe in, do the right thing even when it is difficult, 

and contribute positively to the world around them. 

  



School Values 

 

At the Federation of Winklebury Infant and Junior Schools, we believe in the importance of learning to learn. It is not 

possible for schools to teach children everything they will need to know in an ever‑changing world, so we aim to 

inspire our children to become lifelong learners by explicitly teaching the learning behaviours that support success. 

To support this, we have developed six shared School Values that underpin learning, behaviour and relationships 

across the school: 

• Perseverance – trying our best and not giving up, 

• Pride – in ourselves, our learning and others, 

• Respect – for ourselves, others and our environment, 

• Empathy – understanding others’ feelings and perspectives, 

• Trust – in ourselves and one another, 

• Teamwork – supporting each other and working together. 

 

Children are introduced to the school values from Nursery, with understanding developed progressively throughout 

their time at school. Each value is supported by a mascot and story to ensure accessibility for all children. 

Adults explicitly teach and model the school values and encourage children to reflect on them alongside learning 

outcomes. As children progress, responsibility gradually shifts from adult‑led identification of values to children 

independently recognising their own strengths and areas for development. The school values are displayed in every 

classroom and referred to regularly. 

 

Each half term, there is a whole‑school focus on one value, often linked to the time of year. Assemblies deepen 

understanding of the focus value, while children continue to practise all values daily. 

Achievement of school values is celebrated through: 

• weekly certificates awarded in whole‑school assembly, 

• a half‑termly Hot Chocolate Friday, where one child per class who has consistently demonstrated the focus 

value is recognised by the Headteacher. 

 

Through the consistent teaching, modelling and celebration of the school values, children develop positive learning 

behaviours, resilience, independence and a shared language that supports success for all. 

 

 

Effective Teaching and Learning 

 

Teaching and learning at the Federation of Winklebury Infant and Junior Schools is consistent, inclusive and 

purposeful, ensuring that all children are supported, challenged and motivated to succeed.  Teaching and learning 

across the federation are: 

 

Consistent and Calm 

• A consistent approach to routines, language and expectations across the school. 

• A calm, orderly learning environment where children feel safe and ready to learn. 

• Teachers are well‑prepared and organised, with planning responsive to the needs of each class. 

 

Inclusive and Adaptive 

• Learning is pitched at the right level for every child, with appropriate scaffolds and support. 

• High expectations for all pupils, including those with SEND and EAL. 

• Adaptive teaching ensures learning remains accessible, ambitious and meaningful. 

 

Explicit and Structured 

• New learning is clearly taught using approaches such as I do, We do, You do. 

• Key skills in are taught explicitly and practised regularly. 

• Teachers and LSAs provide targeted guidance at whole‑class, group and individual levels. 

 

Active, Practical and Engaging 

• A range of activities that promote active learning, curiosity and enjoyment. 

• Learning experiences are interactive, purposeful and relevant. 

• Not all learning needs to be recorded in books; practical work, discussion, drama, ICT and photographs are 

valued. 

 



Challenging and Supportive 

• Children are encouraged to “have a go”, take risks and persevere. 

• Mistakes are welcomed as part of learning and are corrected through guidance and reflection. 

• All children are pushed appropriately to try their best and overcome challenges. 

 

Collaborative and Independent 

• Opportunities to work independently, in pairs and in groups, both adult‑directed and self‑chosen. 

• Learning develops independence, organisation and confidence. 

• Collaboration, cooperation and teamwork are explicitly taught and modelled. 

 

Reflective and Responsive 

• Assessment is used effectively to identify strengths, gaps and next steps. 

• Teaching is responsive, building on prior learning and adapting as needs change. 

• Children are supported to reflect, edit, refine and improve their work. 

 

 

Through this teaching and learning, children are supported to: 

• Experience success and develop confidence. 

• Make mistakes and learn positively from them. 

• Practise and apply key skills through problem‑solving. 

• Make meaningful connections across areas of learning. 

• Develop resilience, independence and motivation. 

• Take pride in their learning and achievements. 

 

 

To support effective teaching and learning, the following strategies are used purposefully and consistently across the 

school. 

 

Hooks 

At the start of each unit of learning, teachers use engaging hooks to capture interest, build curiosity and provide 

meaningful context. Hooks may include strategies such as films, artefacts, role play, drama or slow reveals and are 

carefully chosen to motivate and inspire children. 

 

Outcomes 

Throughout a learning journey, children work towards a meaningful outcome that reflects the intended learning. 

Outcomes are purposeful, high‑quality and something children can feel proud of. Where possible, outcomes are shared 

with others, such as parents, another class or a member of the senior leadership team. 

 

Pre-assessment Tasks/PATs 

Prior to the start of learning journeys in English and maths, pre‑assessment tasks are used to identify prior knowledge, 

skills and understanding.  Children complete PATs independently so teachers can accurately assess what they already 

know and can do.  Teachers use the outcomes of PATs to inform planning, adapt teaching and design appropriate 

learning journeys for all children. 

 

WALTs (We Are Learning To…) 

It is important that there is a clear purpose for all learning.  WALTs identify the intended learning, as opposed to the 

activity that they children are completing e.g. WALT use adjectives to clearly describe a setting, rather than WALT 

write a setting description for Hogwarts.  The WALT is shared with the children, usually at the start of the lesson, to 

ensure they understand the intended learning.  On occasions, the teacher may choose to share the WALT during the 

lesson or even at the end of the lesson, especially if sharing the WALT at the start of the lesson would prevent the 

children from discovering the learning themselves e.g. through a science investigation.  All WALTs should be 

recorded alongside the children’s work.  The way this is done will depend on the activity and age of the children e.g. 

pre-printed sticker, written by children.  Children should not spend a significant amount of time copying WALTs from 

the board. 

 

WILFs (What I’m Looking For…) 

It is important that children understand what they need to include in their learning in order to be successful.  WILFs 

identify what the teacher is expecting to see in a piece of learning.  They can be provided by the teacher or created by 

a class, a group or even an individual child.  WILFs should only be used where appropriate and not for every piece of 



work.  They can also be used as a check list, e.g. to support the editing process in English and self and peer marking, 

with children being asked to identify each element of a WILF in their writing. 

 

WAGOLL (What A Good One Looks Like) 

Children can benefit from seeing a good example of the learning they are aiming to achieve.  A WAGOLL provides a 

strong model of the expected outcome of a piece of learning.  They are provided by the teacher and may be an 

example from an external source, an example the teacher has created, an example from a different class or a previous 

year.  WAGOLLs should only be used where appropriate and not for every piece of work.  They can be shared at the 

start of a piece of learning as inspiration or at the end as a comparison to support children in improving their learning. 

 

 

Inclusion - Please cross reference the Inclusion and SEND Policy.   

 

At the Federation of Winklebury Infant and Junior Schools, we are fully committed to ensuring that all children are 

included in all aspects of school life and supported to achieve their full potential. We recognise every child as an 

individual and plan learning opportunities that are inclusive, accessible and ambitious.  For children with additional 

needs, we carefully consider the most effective ways to support learning. This may include the use of: 

• adaptation, scaffolding or modification, 

• differentiation or flexible approaches to tasks, 

• appropriate resources or assistive tools (including Google translate), 

• targeted or responsive adult support. 

 

Support is tailored to children’s needs and recorded through a Personal Learning Plan (PLP), in line with the school’s 

Inclusion and SEND policy. 

 

We recognise that children achieve best when school, home and other professionals work together.  Staff, parents and 

external professionals are encouraged to communicate openly and regularly to share understanding of a child’s needs.  

Consistent, child‑centred approaches are agreed to support learning, wellbeing and progress.  Where appropriate, 

children are involved in discussions about their learning and supported to develop ownership of their needs and 

strategies. 

 

Additional adults are deployed flexibly and thoughtfully to support inclusion and independence.  Deployment is based 

on the needs of individuals, groups and whole classes.  Support may be provided through class support, 1:1 support, 

targeted intervention groups or specialist provision (e.g. Thrive, ELSA, SALT).  Wherever possible, the skills and 

expertise of existing staff are utilised to ensure effective and consistent support. 

 

 

Planning 

 

The curriculum is planned to ensure enjoyment and engagement, progression, consistency and full coverage of all 

aspects of the statutory curriculum and EYFS areas of learning (cross reference Curriculum Policy). Topics are used to 

make links between different areas of learning where appropriate, allowing key skills to be applied through different 

contexts. 

 

 

The Learning Environment 

 

Learning environments at the Federation of Winklebury Infant and Junior Schools are calm, purposeful and consistent, 

enabling children to feel secure, regulate their emotions and focus on learning. 

Across the schools, learning environments: 

• Create a welcoming atmosphere, including a welcoming class entrance or door display. 

• Are tidy, well organised and uncluttered, promoting independence and responsibility.  

• Display use neutral, calming backgrounds, and a “less is more” approach to reduce cognitive overload. 

• Include clearly defined areas, such as book corners and role‑play spaces, that encourage enjoyment, engagement 

and purposeful learning. 

• Provide quality resources, which are clearly labelled, accessible and easy for children to use independently. 

• Feature relevant working walls that model learning, provide prompts and resources, and are actively used by 

children. 

• Include visual timetables and clear routines to support predictability, organisation and security. 

• Offer recognition boards to celebrate positive learning behaviours and achievements consistently. 



• Provide calm spaces, including Thrive areas and sensory resources, to support emotional regulation and 

well‑being. 

• Use Zones of Regulation displays to support children’s emotional awareness and self‑management. 

• Reflect the school’s vision, values and rules. 

• Include a class charter, created with children and signed by all, reflecting the Rights Respecting Schools agenda. 

 

Monitoring and Evaluation 

 

The SLT monitors and evaluates the impact and effectiveness of the Teaching and Learning Policy and procedures 

through: 

• informal observations, 

• 360 monitoring, 

• feedback from all stakeholders. 

  

Governors monitor and evaluate the impact and effectiveness of the policy and procedures through: 

• focussed monitoring visits to school, 

• outcomes of stakeholder questionnaires, 

• Headteacher reports to the governing body. 

 



Elements of Highly Effective Teaching and Learning at the Federation of Winklebury Infant and Junior School 

 

Element 1: Learning Environment and Ethos 

An inclusive, purposeful and emotionally safe learning environment that promotes independence, belonging and aspiration for all children. As a Thrive school, we recognise that children 

learn best within secure relationships, clear structures and high expectations. Our learning environments support all children — particularly those who experience disadvantage and barriers 

to learning— to feel safe, valued and challenged, enabling them to engage successfully with learning. 

Systems and Routines 

Clear, consistent and relational systems and 

routines help children feel secure, 

understand expectations and focus on 

learning. 

Collaboration and Challenge 

A supportive learning environment, 

combined with high expectations, enables 

children to challenge themselves and achieve 

their best. 

Displays, including Working Walls 

Consistent, purposeful displays reinforce a 

sense of belonging and safety. Displays and 

working walls capture learning journeys and 

scaffold progress. 

Relationships with Children 

Positive, empathic relationships between 

adults and children are central to our 

learning environment and underpin both 

behaviour and learning. 

*Systems and routines are explicitly taught, 

modelled, practised and reinforced across all 

classrooms and shared spaces. 

*Consistent routines are embedded across 

the school day, including: 

-morning arrival and settling routines, 

-transitions within lessons, 

-transitions between lessons, including clear 

expectations at the start and end of lessons 

(e.g. writing the date, sharing WALT/WILF, 

opportunities for self- and peer-assessment), 

-transitions to and from break and lunchtime, 

-end-of-day routines that promote calm 

reflection and positive transitions home. 

*Transitions are calm, predictable and 

purposeful. Adults use consistent language, 

visuals, cues and relational strategies to 

reduce anxiety and support transitions. 

*The behaviour policy is consistently 

applied through a relational approach, 

prioritising connection before correction. 

*Recognition boards are used consistently to 

celebrate effort, progress and positive 

learning behaviours. 

*The school’s values are clearly displayed 

and explicitly taught.  

*Children are given regular opportunities to 

collaborate in pairs and groups in order to: 

-share ideas through structured talk, 

-take on different working roles, 

-support and learn from their peers. 

*Opportunities are built into lessons for 

children to work with peers to: 

-assess learning outcomes, 

-give and receive feedback, 

-correct, modify, edit and improve work. 

*Adults and peers actively support the 

development of independent working, 

gradually reducing scaffolding as confidence 

and competence grow. 

*Children are encouraged and supported to 

challenge themselves with adults providing 

reassurance, modelling strategies and 

celebrating perseverance. 

*All lessons provide appropriate challenge 

for all children, ensuring learning is 

ambitious while remaining inclusive through 

adaptive teaching. 

*The physical environment and the language 

used within it: 

-reflect the school’s values, 

-promote a strong sense of belonging, 

-encourage independence and perseverance. 

*Displays are purposeful, uncluttered and 

directly linked to current learning to prevent 

cognitive overload and reduce distraction 

(less is more). 

*Neutral/calming backgrounds are used to 

support focus and accessibility. 

Displays: 

-celebrate children’s work and effort without 

overwhelming the learning space, 

-promote the school’s values, 

-include accessible resources and appropriate 

adaptations that support independence.  

*Working walls are relevant, current and 

actively used within English and maths 

lessons. They include: 

-prior learning prompts, 

-key vocabulary, 

-teacher modelling and worked examples, 

-model answers, 

-key learning to support retrieval, 

-WAGOLLs. 

*All adults form warm, respectful and 

trusting relationships with the children in 

their care. They know each child as an 

individual, including their interests, 

strengths, needs and aspirations. 

*Adults recognise that building relationships 

is vital and intentionally seek opportunities 

to connect with children throughout the 

school day. 

*Knowledge of each child is used to 

identify, anticipate and overcome barriers to 

learning, particularly those linked to 

emotional regulation, social development, 

SEND or language needs. 

*Thrive profiles are used effectively to 

deepen adults’ understanding of children’s 

emotional and developmental needs and to 

inform classroom practice, adult responses 

and targeted support. 

Impact 

As a result of this approach: 

• children feel safe, valued and ready to learn, 

• anxiety is reduced through consistency and predictability, 

• independence, collaboration and resilience are developed over time, 

• high expectations are supported by strong relationships, 

• learning and behaviour are underpinned by trust, connection and emotional security. 



 
Element 2: Learning Journeys 

Effective learning journeys occur where learning is broken down, sequenced and ordered appropriately so that all children make progress.  Learning journeys at our school are carefully 

planned to ensure clarity, coherence and progression. They are inclusive, purposeful and responsive to the needs, experiences and interests of our children, particularly those who experience 

disadvantage and barriers to learning. 

Reversed Engineering  

Effective learning journeys are planned by 

first being clear about their purpose and 

place within a child’s journey through 

school. 

Clear Intent  

 Effective learning journeys have clearly 

defined intended outcomes for all children. 

Clear Sequence  

 Effective learning journeys sequence 

learning in manageable and logical steps to 

support understanding for all children. 

Clear Assessment and Evaluation  

Effective learning journeys culminate in 

meaningful opportunities to evaluate 

learning and inform future teaching. 

*Learning journeys are planned by reverse 

engineering from clearly defined end points, 

ensuring that learning is coherent, 

progressive and meaningful. 

*End points identify what children should 

know and be able to do by the conclusion of 

the learning journey, including both: 

-substantive knowledge, 

-disciplinary knowledge. 

*Learning journeys are designed to: 

-build on key learning and skills from 

previous year groups, 

-prepare children effectively for future 

learning, 

-support long‑term retention and transfer of 

knowledge. 

*Learning journeys are planned with careful 

consideration of: 

-the lived experiences of our children, 

-the needs and interests of our children, 

-any barriers to learning.  

*Every learning journey has a clear overall 

intent, grounded in the development of 

substantive and disciplinary knowledge. 

*Teachers are able to clearly articulate the 

intended learning and understand how it fits 

within the wider curriculum and children’s 

learning over time. 

*Learning journeys include: 

-engaging and motivating hooks, 

-purposeful outcomes that give learning 

meaning, 

-opportunities for children to apply their 

learning in real‑life contexts. 

*Teachers know: 

-what prior knowledge children need, 

-how learning connects to children’s 

previous experiences, 

-what key learning the journey is leading 

children towards knowing and doing next. 

*Learning journeys provide opportunities for 

children to share their learning with others, 

strengthening engagement and celebrating 

achievement.   

*Learning journeys break key learning into 

appropriately sized chunks, supporting all 

learners to engage, retain and apply new 

knowledge. 

*Learning journeys are shared with children 

so they: 

-understand the process of learning, 

-know where they are within the journey, 

-can reflect on their progress and identify 

next steps. 

*Learning is sequenced cumulatively, 

ensuring: 

-prior knowledge is revisited and applied, 

-new learning builds securely over time, 

-concepts and vocabulary are encountered in 

multiple contexts. 

*Learning journeys scaffold the learning and 

application of new substantive and 

disciplinary knowledge, with support 

gradually withdrawn to promote 

independence. 

*Clear learning journeys: 

-allow children to be immersed in subject 

content, 

-enable links to be made between subjects, 

-provide regular opportunities for reflection 

throughout the journey, not just at the end. 

*Each lesson has clear objectives that 

children and adults can assess and reflect 

upon. 

*Learning journeys include opportunities for 

children to: 

-demonstrate what they know, 

-apply learning independently, 

-use feedback to improve outcomes. 

*Assessment is used to: 

-identify understanding and misconceptions, 

-adapt teaching within the learning journey, 

-inform future curriculum planning. 

*The effectiveness of learning journeys is 

evaluated by staff and refined to ensure 

improved outcomes for all children. 

Impact 

As a result of well‑designed learning journeys: 

• children understand the purpose of their learning, 

• knowledge and skills build securely over time, 

• learning is accessible, motivating and inclusive, 

• children are prepared for future learning, 

• teachers have clarity, consistency and confidence in curriculum delivery. 



Element 3: Resources 

Effective resources are selected and utilised purposefully to support high levels of success for all children, with scaffolding reduced over time to promote independence. 

Resources are used thoughtfully to support learning, inclusion and access for all children. They reduce cognitive load, support working memory and enable children to engage successfully 

with core learning, while avoiding over‑reliance on adult support. 

Vocabulary  

Purposeful vocabulary is explicitly taught so 

that all children can access, understand and 

confidently use subject‑specific language. 

Scaffolds  

Scaffolds are used intentionally to support 

children’s working memory and enable 

access to each lesson’s key learning. 

 Use of adults  

Adults are deployed effectively to support 

inclusion, deepen understanding and 

promote independence. 

Learning Schedules  

Learning schedules are used to scaffold 

independence, inclusion and emotional 

regulation. 

*Vocabulary to be learned is planned 

explicitly within learning journeys and is 

aligned with the intended substantive and 

disciplinary knowledge. 

*Vocabulary teaching focuses on Tier 1, Tier 

2 and Tier 3 vocabulary, ensuring 

progression and widening children’s 

language repertoire. 

*Vocabulary is: 

-explicitly taught rather than assumed, 

-modelled and practised in context, 

-revisited regularly to support retention and 

transfer. 

*Teaching strategies include: 

-multi‑sensory approaches, 

-word grids or word maps, 

-matching definitions and examples, 

-opportunities for children to apply 

vocabulary orally and in writing. 

*Vocabulary is displayed in organised and 

purposeful ways (e.g. grouped, revisited and 

built over time) to support schema 

development and retrieval, rather than as 

isolated word lists. 

*Resources are provided to reduce cognitive 

load, allowing children to focus on the 

intended learning rather than task demands. 

*Scaffolds support: 

-understanding of substantive knowledge, 

-application of disciplinary knowledge (e.g. 

how to write like a historian or reason like a 

mathematician). 

*Scaffolding is used to include all children 

in core learning, ensuring high levels of 

success while maintaining ambition and 

challenge. 

*Scaffolds are adaptively used and 

deliberately reduced over time to prevent 

dependency and promote independence. 

*Examples of scaffolds may include: 

In writing –word banks, sentence stems, 

sentence grids, prompt questions, 

WAGOLLs, Widgit symbols, pictures and 

visual prompts. 

In maths – concrete resources, pictorial 

representations, steps to success, partly 

completed examples, WAGOLLs, 

supporting facts, 100 squares, multiplication 

grids. 

Prior to the learning, all adults ensure that 

they understand: 

-the intended learning for the lesson, 

-how the knowledge or skills are being 

taught, 

-the success criteria for learning, 

During the learning, all adults: 

-mirror the key language used in the 

teacher’s explicit instruction, 

-model the effective use of resources and 

scaffolds, 

-use questioning to guide children towards 

success without providing answers, 

-use assessment for learning (AfL) to 

identify and respond to barriers within the 

lesson, 

-ensure work is appropriately matched to 

children’s ability, 

-ensure children do not become overly 

reliant on adult support to start or complete 

work, 

-ensure support is flexible and responsive, 

-support a range of children, promoting 

equity, independence and confidence. 

*Learning schedules are provided to support 

children to independently access to class 

teaching and learning, reducing the need for 

adult intervention wherever possible. 

*Learning schedules may include: 

-visual timetables, 

-now / next boards, 

-task checklists, 

-task / reward / settle cycles, 

-ready to learn checklists. 

*Learning schedules support children to: 

-understand expectations, 

-develop independence and organisational 

skills, 

-manage transitions and/or tasks, 

-feel safe, prepared and ready to learn. 

Impact 

As a result of purposeful use of resources: 

• children can access core learning with confidence, 

• cognitive load is reduced, enabling deeper learning, 

• vocabulary development is explicit and progressive, 

• independence increases over time, 

• resources support learning without creating dependency. 

 

  



Element 4: Modelling  

Adults model new learning in ways which lead to high levels of success for all children.  Modelling is a core teaching strategy used to make learning explicit, reduce cognitive load and 

ensure children understand what they are learning and how to be successful. Through clear, structured modelling, adults support children to build confidence, independence and competence. 

Builds on Prior Learning  

Lessons begin by explicitly retrieving and 

connecting prior learning so that new 

learning has meaning and context. 

I Do – Explicit Teaching  

Lessons include a clear ‘I do’ phase, where 

adults explicitly demonstrate the intended 

learning. 

We Do – Shared Learning  

Lessons include a ‘We do’ phase, where 

responsibility for learning begins to shift 

from adult to child through guided 

participation.  

You Do – Independent Application  

Lessons include ‘You do’ opportunities 

where children demonstrate their learning 

independently. 

*Modelling establishes: 

-known facts, 

-known knowledge, 

-previously learned skills and strategies. 

*Adults explicitly link new learning to what 

children already know, helping them 

organise knowledge into coherent schemas. 

*Modelling highlights: 

-wat is already known, 

-what is new, 

-why the next step in learning is needed. 

*Modelling transfers the intended 

substantive and disciplinary knowledge to 

the children and demonstrates what 

successful outcomes look like at the level the 

children will be working. 

*During explicit teaching: 

-the learning objective is introduced clearly 

and in context, 

-key vocabulary is explicitly used and 

explained, 

-new substantive or disciplinary knowledge 

is demonstrated step‑by‑step. 

Adults use: 

-cognitive strategies (e.g. chunking, 

rehearsal, memory techniques), 

-metacognitive strategies (e.g. monitoring 

thinking, checking choices, evaluating 

decisions). 

*Thinking aloud is used to make learning 

visible, explicitly modelling: 

-what I am doing (the process), 

-why I am doing it (the reasoning and 

decision‑making). 

*Teachers model questions and tasks that 

match the level at which children will begin 

working, ensuring clarity and accessibility. 

*Adults include children actively in the 

modelling process, supporting engagement 

and confidence. 

Conceptual Learning (Substantive 

Knowledge) 

*Teachers: 

-provide opportunities for children to encode 

and retrieve new knowledge in organised 

ways, 

-ask targeted questions to develop cognitive 

and metacognitive thinking, 

-check understanding and identify 

misconceptions. 

Procedural Learning (Disciplinary 

Knowledge) 

*Teachers: 

-complete some of the steps, 

-support children to complete some of the 

steps, 

-ask further questions to guide thinking and 

decision‑making, 

-check for misconceptions and address them 

promptly. 

*Children work at the same level of learning 

that has been modelled during ‘I do’ and 

‘We do’, ensuring expectations remain high. 

Conceptual Learning (Substantive 

Knowledge) 

*Teachers provide opportunities for children 

to: 

-recall new knowledge, 

-apply learning in context. 

*Teachers: 

-check for misconceptions, 

-provide timely feedback, 

-offer further input where needed before 

children move on to tasks requiring 

additional knowledge. 

Procedural Learning (Disciplinary 

Knowledge) 

*Teachers provide opportunities for children 

to: 

-apply strategies and processes 

independently, 

-make informed choices using the strategies 

modelled. 

*Teachers: 

-monitor learning and check for 

misconceptions, 

-provide feedback and targeted support 

-ensure further instruction is given before 

extending learning. 

Impact 

As a result of consistent and effective modelling: 

• learning is clear, explicit and accessible, 

• cognitive load is reduced, 

• children understand what success looks like and how to achieve it, 

• independence and confidence increase over time, 

• high expectations are maintained for all learners. 



Element 5: Responsive Teaching   

Assessment for Learning and effective assessment practices are used responsively to maximise progress for all children within learning time.  Responsive teaching ensures that learning is 

adapted in real time and over time so that all children make progress. Assessment for Learning is integral to teaching and is used to identify understanding, address misconceptions and 

adjust teaching to meet children’s unfolding needs. 

Building on Prior Learning (Retrieval) 

Responsive teaching begins by ensuring 

children can securely retrieve prior learning 

before moving on. 

Questioning  

Questioning is used strategically throughout 

lessons to check for understanding before 

children work independently. 

 Live Marking and Written Feedback  

Live marking and written feedback are used 

to check understanding during lessons and to 

adapt teaching responsively. 

Reflection  

Reflection opportunities enable children to 

consolidate learning, address misconceptions 

and identify next steps. 

*At the start of lessons, teachers ensure that 

children recall prior knowledge successfully 

in a low‑stakes and supportive manner. 

*Teachers have a clear understanding of: 

-what learning has come before, 

-how new learning builds upon this, 

-where the learning will lead next. 

*Retrieval opportunities are purposeful and 

used to: 

-strengthen memory, 

-activate relevant schemas, 

-identify gaps or misconceptions. 

*At the start of lessons, teachers address any 

misconceptions from previous learning, 

including those identified through purposeful 

marking and assessment. 

*Opportunities to check understanding are 

built into lessons at all stages, including 

when progressing from I do, We do, You do. 

*Teachers ask a range of questions skilfully, 

recognising questioning as a primary tool for 

probing, checking and extending 

understanding. 

*Questions are: 

-asked to a range of children, 

-used to inform immediate and future 

teaching decisions, 

-designed to reveal thinking, not just 

answers. 

*Questions are asked to specific children, 

ensuring inclusion and high expectations, 

with targeted questioning used to support or 

challenge where appropriate. 

*Strategies such as thinking time and paired 

talk are used to ensure all children have time 

to respond. 

*Whole‑class responses may be gathered 

through strategies such as: 

-mini whiteboards, 

-hand gestures, 

-choral responses. 

Please cross reference the Effective 

Feedback Policy. 

*Live marking includes: 

-verbal feedback, 

-annotations in books, 

-in‑the‑moment written comments that has 

immediate impact. 

*Written feedback is: 

-positive and encouraging, 

-timely and purposeful, 

-focused on the most important area for 

improvement. 

*Live marking and written feedback are used 

to: 

-address errors and misconceptions quickly, 

-identify common misconceptions and 

inform teaching and learning, 

-identify children who need more support,  

-reshape learning activities, 

-inform the delivery of a plenary, used to 

summarise key learning, provide feedback 

and signpost next steps, 

-identify children ready to progress 

*Feedback reflects year‑group ‘must haves’ 

and supports children in meeting expected 

standards. 

*Children are given time to: 

-edit and improve their work, 

-check against ‘must haves’, 

-identify and correct errors before receiving 

feedback. 

*Children are encouraged to: 

-reflect independently, 

-use peers to support reflection, editing and 

assessment, 

*Teachers and adults use children’s 

outcomes to: 

-identify where further support is required, 

-ensure support is provided in a timely 

manner. 

*Next steps are identified collaboratively by 

teachers and children. 

*Following feedback, children are given 

opportunities to revisit previous work to edit, 

improve and correct their learning. 

*Subsequent planning is adapted in response 

to children’s outcomes, ensuring teaching 

meets current needs. 

*Outcomes from children’s work inform 

ongoing assessment and data collection to 

support progress monitoring. 

Impact 

As a result of responsive teaching: 

• misconceptions are identified and addressed swiftly, 

• teaching adapts to children’s needs in real time, 

• learning time is maximised, 

• children develop reflective and independent learning behaviours, 

• progress is strong, inclusive and sustained. 

 


